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Refugee Week 2018: Activities



Session 1: Initial views

Learning objectives 
Learners will:
Reflect on and share their initial thoughts about asylum seekers and refugees
Understand that people may have a range of viewpoints on this topic.
Note: This activity is about enabling young people to express their initial views and educators should not seek to challenge these views at this stage. The views may be informed by fact but may equally be informed by feelings at this point. Later activities will introduce new information and provide space for young people to self-reflect on these initial views.

[bookmark: _Activity:_Exploring_initial]Activity: Exploring initial attitudes towards refugees 
This activity is sometimes known as a walking debate, and educators are advised to view our guidance on creating a safe, inclusive and supportive learning environment before beginning this activity.  

1. Introduce learners to the idea of “taking a position” in relation to a statement or situation. Explain that there is an imaginary line going across the classroom, with “agree” at one end, and “disagree” at the other. You are going to read out some statements and learners will think about each one, positioning themselves along the line according to how much they agree or disagree. (You may like to give them an example, such as: “Pizza is better than curry”.)

2. Before starting you might like to share the following guidelines with learners:
You should act on your own thinking without being influenced by others
You will be able to explain your view later in the activity, but not at this point
Everyone’s view is valid
There is no right or wrong answer
Remember and respect the safe space we have created.

3. Read out each of the statements below (one at a time) to the group, as learners position themselves along the imaginary line according to how much they agree or disagree. (You can display the statements on the PowerPoint.) If you are only using some of the statements, please ensure you have a balance of those from 1–4, 5–8 and 9–10.

1) “I think that the UK should offer a safe place for people escaping war.”

2) “I believe that refugees and asylum seekers are just like us – they want a better life for themselves and their families.”

3) “We should welcome refugees and asylum seekers to our community.”

4) “Refugees and asylum seekers have skills they can offer to our community and can make valuable contributions.”

5) “I think the UK should look after its own people first and then help refugees and asylum seekers.”

6) “I fear that terrorists might enter the UK pretending to be refugees or asylum seekers.”

7) “I worry that there are too many refugees and asylum seekers coming to the UK.”

8) “I’m concerned that refugees and asylum seekers are too different to become part of our community.”

9) “If I had to escape my home due to violence, war or persecution, I would want to find a place of safety for myself and my loved ones.”

10) “I think I should be better informed and improve my understanding of refugees and asylum seekers.”

4. Once your learners have moved to their chosen position for each statement, here are a number of options for you to follow up with the learners while they are there:

a) Roving mic: The educator plays the interviewer and goes to the different spaces in the room asking if anyone could share just a little of why they chose that position. Be sure to cover all positions, though be sensitive if there are only a few learners in one position as they may be more reluctant to share their thoughts.

b) Soap box: Ask the learners at each position to form an argument for their position (focusing on their own position rather than other positions). Give them a few minutes to discuss this and decide who will voice their position. Each position is then given the opportunity to make their argument. You might like to give the option for learners to move should they wish to, if they were persuaded by any of the arguments. 

c) Three reasons: Give learners at each position a few moments to confer and share their reasons for taking that position. They need to come up with three agreed reasons (from their discussion) as to why they took that position. Each group shares these with the wider group.

5. Repeat steps 3 and 4 above for as many of the “Taking a position statements” as you wish to or have time for, ensuring you have a balance of statements.

6. Using a flipchart, write each of the statements on a separate page, with an agree/disagree line, as in the activity above. Invite learners to write their initials on the line (using pens that are the same colour, like blue), corresponding to how they feel about the statement. Save these for them to return to in Session 5. 


Alternative – silent positions
If you believe learners will be too wary of expressing their positions in front of one another, you can simply carry out step 6, above, but also invite learners to write short sentences in the same area as their initials, explaining why they chose that position. After all of the sheets have been filled, come together as a group, inviting learners to think about the different opinions expressed on the sheets.
 
Note: You will need to keep these sheets to return to in Session 5. 
 







































Session 2: Developing understanding and building empathy

Learning objectives
Learners will:
Explore a range of terms that are used in discussions about refugees and asylum seekers
Develop their empathy towards young refugees.

 Activity: Defining key terms 
1. Cut out the “Key terms and definitions” in advance (or display in the PowerPoint) and give one set of the cards to each small group of learners. Note: There are differentiated cards and slides for each age group. 

2. Ask learners to consider each definition in turn and to work as a group to select the term that matches the definition. 

3. Read out each definition aloud to the group (or ask a learner) and then ask the groups which term they matched to that definition. The aim here is to reach a shared understanding of the correct terminology around some aspects of migration. 

Activity: Motivations for movement 
4. Having clarified the different terms, introduce learners to the idea that these definitions all involve the movement of people to a country other than their own. Ask “What might make someone want to move to another country?” and allow time for responses and discussion. You may wish to record ideas on the board.

5. Provide learners (still in their small groups) with a set of the “Push/pull motivations for movement” cards (cut out in advance or display on the PowerPoint). Explain that these quotes are based on real case studies and reports. Note: Depending on your group, this activity may only be suitable for older learners. 

6. Give learners a few minutes to split the cards into whether they are “push factors” (things that make someone want to leave a place) or “pull factors” (things that may make someone want to go to another place).  

7. Using the terms from steps 1–3 above, ask learners to consider each of the push/pull cards in turn and who that might be a motivation for, using the key terms and definitions from above, either handed out or on the PowerPoint. (For example, “I trained as a nurse…” could be a motivation for an economic migrant.)

8. Finish the activity by asking learners to close their eyes and reflect on what it might be like to have to leave your home or country in the examples given. What feelings or emotions might they experience? How might those feelings or emotions vary for the different circumstances they have been exploring for why people might move? If you have time, ask some of the group to share their thoughts; alternatively, they could capture their thoughts in a diary entry as a creative writing activity.


Activity: Ordinary lives, extraordinary circumstances
9. Display the quote: “Once it shelled near us, so we were terribly scared. Many people were killed. We used to tell our mother just to get us out.”  Explain to the group that they are going to learn more about the person who said it.

Show learners the short film (03.09 mins) about Manar, an 11-year-old girl who is originally from Syria and is now living in the UK as a refugee. On the first showing, let learners watch the whole film through.

10. Show the film for a second time, but this time stop the film at 01.30 mins and ask learners:

How did Manar’s life change in her home country of Syria?
What made her mother decide to move the family away?

11. Continue the film and stop again at 02.00 mins. Ask learners to talk in pairs or small groups about:

What was Manar’s first experience of being a refugee like?
Why did Manar get upset when she was talking about her life as a refugee? 
To develop empathy extend the questioning further:

Manar told us about some of the reasons she was upset. What other reasons do you imagine she might have for being upset? (Encourage learners to put themselves in Manar’s shoes.)
Share the ideas as a group and build the discussion about Manar collectively, valuing contributions and ideas.

Remind learners that in the film the interviewer stopped filming to check that Manar was alright. Manar said she wanted to continue and to talk more about her experience.  Ask learners:

Why do you think Manar wanted to continue talking about her situation? 
If you were in Manar’s position, why might you think it was important to share your story?

12. Share the last part of the film to the end. Ask learners in their pairs or small groups to think about:

What have you learned from this film about what it might be like to be a refugee or asylum seeker?
How does Manar demonstrate the importance of resilience? Why might refugees and asylum seekers need to be especially resilient? (If learners are unsure of the meaning of resilient, you may need to refer to Session 3, step 3.)
Watching Manar, how might her story influence how you would treat a refugee or asylum seeker who came to your school?







































Session 3: Thinking about resilience

Learning objectives 
Learners will:

Explore their understanding of resilience through personal examples and by considering the position of refugees and asylum seekers.
Consider the role that creativity can play in supporting and building personal resilience.

[image: BRC_ICONS_BUTTONS_Alternative methodology]Activity: Challenging circumstances 
1. Divide learners into small groups and give them a set of the “challenging circumstances cards” (cut out in advance, or display on the PowerPoint). Differentiated cards are provided. Explain that these are some of the real challenges that refugees or asylum seekers may face when escaping their country and arriving somewhere new. Ask learners to read through the cards and order them with “most challenging” at one end and “least challenging” at the other, placing the eight cards according to what they agree as a group. If they think of any further challenges they can add in a card should they want to.

Note: a simplified language version of these cards is provided to differentiate this activity and make it more accessible for younger learners aged 7–11.

2. Bring the groups back together and compare where they placed the challenges. Encourage learners to share their thoughts about these challenges and invite them to listen to each other’s perspectives.  

[bookmark: _Overcoming_challenges_and]Activity: Overcoming challenges and building resilience 
3. Explain to learners that one of the ways asylum seekers and refugees might overcome these challenges is to develop their resilience. Invite ideas and examples from learners about what resilience means. (For example, strong, capable, tough, able to recover.)

You may need to clarify the term resilience – in which case you might like to use this definition (adapted from the British Red Cross teaching resources glossary):

Resilience is about developing the ability, skills, behaviours and coping strategies to support yourself and others during times of change or a sudden shift in circumstances, such as a crisis caused by a disaster or emergency.

4. Show learners the short film (02.36 mins) about a UK School of Sanctuary. (If learners are unsure of the meaning of “sanctuary”, clarify the meaning of the word: a place of refuge or safety from pursuit, persecution or other danger.). While watching the film, ask learners to think about how the School of Sanctuary has helped refugees to overcome some of the challenges they face and to develop their resilience. Possible answers could be:
They feel safe
There are teachers who can speak their language
It is a welcoming place
They get help learning English
You may like to ask learners to think about the challenging circumstances (from step 1 above) and how these are addressed. Discuss learners’ ideas as a group.	

5. Inform learners that they are now going to try and imagine what it might be like to have to face a challenging circumstance (like those explored in steps 1 and 2 above) and develop their own resilience. Read out the following scenario (or display in the PowerPoint) to them asking them to put themselves in this position:

Your parents decide to flee to seek asylum in Holland and you must go with them and start school in a new local Dutch school whilst you wait to see if you can stay there with your family. No one in the school speaks any English and you and your family do not speak or understand Dutch.

6. Having set the above scenario, ask learners to work in pairs, taking it in turns to imagine it is their first day in this new school. There are some things that they will need to communicate, but without knowing the language they will have to think about how to do this.

a) In pairs, learners divide the communication cards (cut out in advance, or display on the Powerpoint) so that they have four each and do not see their partner’s cards (if using cut-outs). 

b) Pairs take it in turns to attempt to communicate their statements but without using any English (or their native language). 

c) Once their partner guesses what they are trying to communicate, or they have not managed to guess it in one minute, they swap roles. 

Note: To differentiate and support younger learners (aged 7–11) you may wish to model this as the educator and ask the learners to guess what you are trying to communicate. Once they have grasped the idea, you can give them some of the simpler scenarios to try out for themselves.

7. Ask learners to talk to a partner about how it made them feel to not be able to communicate in their own language. What methods worked the best? How did they help each other during the activity?

8. Close with a general group discussion thinking about:

How do they think others might feel when they’re unable to communicate in their own language?
What do they think they could do to help refugees or asylum seekers who are new to their school?
How might refugees or asylum seekers develop their resilience to overcome challenging circumstances? (You could look back at the challenging circumstances cards used earlier to prompt thinking.)
To respond to the challenging circumstance you were placed in you had to use creativity in order to communicate your statement to your partner. How do they think being creative might help people to cope and to develop resilience?  
What creative pursuits help learners to feel more able to cope?  Ask learners to create a mind map of their creative activities that might help them to feel stronger, writing or drawing their creative interest and then writing why it helps them. For example, singing helps me because I feel part of a group and I forget my worries.




































Session 4: Coping through creativity

Learning objectives
Learners will:

Think about why creativity can be a powerful force for coping during times of crisis
Reflect on the role of creativity in bringing people together
Consider the role creativity plays in their own lives.

Activity: Creativity as a coping strategy  
1. Explain to learners that they will be exploring the idea of creativity as a coping strategy in this activity. It builds on the previous session using creative responses in order to communicate some key statements about their needs.

2. Give learners in small groups a large piece of paper. Ask them to think in their groups about what creativity means to them and to write any ideas they have on their piece of paper. Possible ideas could be: artistic, imagination, music, fun.

Note: this is not about right answers but about exploring what learners collectively understand by the term creativity.

3. Introduce the short (02.12 mins) film that shows two young refugees – Mequannt (from Ethiopia) and Espoir (from Congo) – talking about the importance of creativity in their lives. They sing in a choir for young refugees called Everyday People. Show the film in its entirety the first time. (Note: Mequannt is pronounced “May-kwaunt” and Espoir sounds like “Esp-wah”.)

4. Explain to learners that you will show the film again. This time, ask them to watch it for ways that the choir and singing helps Mequannt and Espoir to cope with their situation. The following questions could be used to develop their thoughts:

What do they identify as the benefits of singing?
How does being part of the Everyday People choir help them cope with their emotions?
In what other ways can being part of a group like this help them?
How effective do learners think being creative can be as a coping strategy?

5. The film shows just one example of creativity – singing in a choir – helping people to cope with a situation. In other parts of the UK, refugees and asylum seekers express their creativity through football and cricket teams, or through drama, art and cookery groups among other things. 
· Ask learners to reflect on what form/s of creativity they most enjoy and that they might use to help them cope with difficult situations? (Encourage learners to be as broadminded as possible in their understanding of creativity.)
· Repeat the opening line of the film “Life without hope is dark”. Ask learners to use this as inspiration to express what forms of creativity bring hope and light into their lives. If you want to, this could be done as a short piece of expressive writing, as a poem, song lyrics or other creative format.
· Ask learners to share their ideas about creativity and hope as a group.

6. Revisit the ideas that the learners had in step 2 at the beginning of this session about the meaning of creativity. Ask them to reflect on their new understanding of this word, particularly as it relates to helping people to cope. Are there new ideas they want to add to show how their understanding might have changed or developed?

7. Finish the activity by asking learners to think about what opportunities there are in their own community to help refugees or asylum seekers through creativity. What benefits would they and the refugees or asylum seekers get from sharing a creative experience in this way? Are there any opportunities that learners could also participate in?

Extension activity
If learners are interested in finding out more about Everyday People’s music, you can access a lesson plan from Music Action that explores the lyrics to one of the group’s songs here. 


























Session 5: Shifting positions and hope for the future

Learning objectives
Learners will:

· Creatively explore how they can contribute to the Refugee Week 2018 theme through their own simple acts
· Reflect on whether, how and why their thoughts and feelings about refugees/asylum seekers may have changed as a result of their learning.

Activity: Many simple acts, one shared future
1. Explain to learners that Refugee Week 2018 is the 20th year of a special week to raise awareness of refugees and asylum seekers in the UK. Thousands of people are involved in events around the country to do their bit towards building a shared future for everyone. Ask them to think about one small thing that they could do to contribute towards this shared future. (See here for ideas.) 

2. The class could create a display with these ideas, to ensure that they are reminded of these positive acts throughout the term. They could also create a calendar of the simple acts they have done and what they think the impact has been. 


[bookmark: _Thinking_back,_learning]Activity: Thinking back, learning forwards 
3. Place the sheets from the Initial views activity around the room and give learners the opportunity to move position. Ask them to again consider each statement and write their initials on the line, corresponding to how much they agree or disagree. They will need to use a different coloured pen to last time, like black, so that you can see how people’s views have changed. 

Use the following suggested questions to draw out the learning they have experienced:

Has anyone changed position from when they first did the activity? Are they are willing to share why?
What have you learned that made you change your position? Why has it made you think differently about that particular statement?
If you met someone who thought differently, what could you say to that person to help them to understand your view? And how would you understand their view?

Activity: Sharing a message
4. Ask learners to work in small groups and to use the Refugee Week 2018 key themes of “contributions, creativity and resilience” to create a simple message to share with the wider world. This could be to share what they have learned, to encourage others to join in with Refugee Week or a message of support for refugees or asylum seekers. 

The message could be for within the school community in a poster, or they might imagine (for older learners) that they are creating the message for use on social media platforms.

The message should be short and to the point, ideally including the three key words featured in this year’s Refugee Week celebrations.

If using social media, learners can share their message using #RefugeeWeek2018.
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